Highfields State School

Student

Code of Conduct
2020-2024

Every student succeeding

Every student succeeding is the shared vision of Queensland state schools. Our vision shapes regional and
school planning to ensure every student receives the support needed to belong to the school community,

engage purposefully in learning and experience academic success.
Queensland Department of Education
State Schools Strategy 2020-2024



Contact Information

Postal address: 10459 New England Highway

Phone: 4699 6222

Email: office@highfieldsss.eq.edu.au

School website address: www.highfieldsss.eq.edu.au

Contact Person: Meaghan Rodgers (Principal)
Endorsement

Principal Name: Meaghan Rodgers

Principal Signature:

el A
o 0802 foZt 7

P/C President Name: Jenny Whell

P/C President Signature: Z] j **w
Date: ©F - O - 9,%9'




Contents

Purpose 4
Learning and behvoiur statement 4
Multi-Tiered Systems of Support 5
Consideraiton of individual individual circumstance 6
Student Wellbeing 6
Student Support Network 8
Whole school approach to discipline 8
Differentiated and explicit teaching 9
Focussed Teaching [¢]
Intensive Teaching 10
Legislative Delegations 10
Legislation 10
Delegations 11
Disciplinary Consequences 11
Differentiated 12
Focussed 12
Intensive 12
School Disciplinary Absences 13
School Policies 14
Temporary removal of student property 14
Use of mobile phones and other devices by students 15
Appropriate use of social media 17
Bullying response flowchart 18
Restrictive Practices 19
Critical Incidents 19

Queensland
Government



Highfields State School Student Code of Conduct is committed to providing a safe,
respectful, postive and inclusive learning environment. It supports all members of our school
and its community to understand and meet legislative obligations, to maintain good order
and management and provide access to state education to ensure all students can
participate in and gain positive outcomes from schooling.

Learning and Behaviour Statement

Everyone brings their own sets of personal beliefs to a school community. These beliefs
influence their decisions, behaviour and social practices. It is reasonable to expect that not
everyone will share the same sets of beliefs, and this contributes to a richly diverse social
environment in each school. It can also contribute to differences in expectations and force
us to reflect on our own understanding of what we consider acceptable and unacceptable.
We encourage any student or parent to make an appointment with the principal to discuss
the model of behaviour support and discipline used at this school.

Highfields State School is a Postive Behaviour for Learning (PBL) school
(www.behaviour.education.qld.gov.au). We have three expectations that underpin student
behaviour:

Be safe

o At all times, members of the Highfields State School community will strive to be safe and to
ensure the safety of others.
Be respectful

e Atall times, members of the Highfields State School community will strive to show courtesy
and respect toward each other and to themselves.
Be a learner

e All members of the Highfields State School community will be committed to a school

environment where learning, teaching and service are valued.

All areas of Highfields State School are learning and teaching environments. We consider
behaviour management to be an opportunity for valuable social learning, as well as, a means
of maximising the success of academic education programs. To ensure this, a whole school
approach to responsible behaviour is more effective and efficient.

We promote a relevant, appropriate and inclusive curriculum for all, including gender, all
levels of ability and disability, culture and race; together with an organisational structure and
ethos that supports and fosters participation and belonging.
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Multi-Tiered Systems of Support

Highfields State School uses multi-tiered systems of support (MTSS) as the foundation for
our integrated approach to learning and behaviour. MTSS is a preventative, differentiated
model grounded in practical strategies, targeted planning and data-informed decision-
making. Based on a problem-solving model, in MTSS school staff match increasingly
intensive interventions to the identified needs of individual students.

Tier Prevention Description

All students (100%) in the school receive support for their academic and behavioural
1 development. Focus is on the whole-school implementation of both the Australian Curriculum
and Positive Behaviour for Learning (PBL) expectations. This involves:

e teaching behaviours in the setting they will be used
being consistent when addressing challenging behaviour, while taking developmental
norms and behavioural function into account

e providing refresher lessons and targeted recognition throughout the school year so skills
are ready and likely to be used when students need them

o asking students and their families for their perspectives on school climate, instruction,
reinforcement, and discipline so improvements in Tier 1 may be made.

Targeted instruction and supports for some students (10-15%) are more intense that Tier 1
2 services, providing more time and specialisation in services from a range of school-based staff
to enable students to meet the required academic and behavioural standards.

Tier 2 supports build on the lessons provided at Tier 1, and may prevent the need for more
intensive interventions. Tier 2 supports are provided to small groups of students with similar
needs, offering more time and/or detailed instruction on the Australian Curriculum or particular
aspects of Positive Behaviour for Learning (PBL) expectations. The types of interventions
offered at this level will vary according to the needs of each school’s student body, but all have
certain things in common:

o there is a clear connection between the skills taught in the interventions and the school-
wide expectations.
interventions require little time of classroom teachers and are easy to sustain
variations within each intervention are limited
interventions have a good chance of working (e.g., they are “evidence-based”
interventions that are matched to the student’s need).

If the school data indicates that more than 10-15% of students require targeted services, then
a review of Tier 1 is needed to address the basic implementation and quality of instruction.

3 Individualised services for few students (2-5%) who require the most intensive support a school
can provide. These are usually delivered in very small groups or on an individual basis.

Tier 3 supports continue to build on the lessons and supports provided at Tiers 1 and 2,
becoming more individualised and more intensive until teams can identify what is needed for a
student to be successful. Tier 3 supports are based on the underlying reasons for a student's
behaviour (their FBA) and should include strategies to:

PREVENT problem behaviour

TEACH the student an acceptable replacement behaviour
REINFORCE the student’s use of the replacement behaviour
MINIMISE the payoff for problem behaviour.
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Tier 3 supports exist along a continuum. Many students can benefit from a simple (or brief)
Functional Behaviour Assessment (FBA) that identifies unique strategies to help the student
achieve success. A smaller percentage of students may require a more comprehensive FBA
that includes a more thorough process for data collection, teaming, and problem solving. A
much smaller percentage of students may need an intensive FBA and wraparound plan that

includes personnel from outside agencies and rigorous problem solving procedures.

If the school data indicates that more than 2-5% of the student population requires individualised

services, a review of Tier 1 and Tier 2 supports and organisation is recommended.

Consideration of Individual Circumstances

Staff at Highfields State School take into account students’ individual circumstances, such
as their behaviour history, disability, mental health and wellbeing, religious and cultural
considerations, home environment and care arrangements when teaching expectations,
responding to inappropriate behaviour or applying a disciplinary consequence.

In considering the individual circumstances of each student, we recognise that the way we
teach, the support we provide and the way we respond to students will differ. This reflects
the principle of equality, where every student is given the support they need to be successful.
This also means that not everyone will be treated the same, because treating everyone the
same is not fair. For example, some students need additional support to interpret or
understand an expectation. Others may benefit from more opportunities to practise a
required skill or behaviour. For a small number of students, the use of certain disciplinary
consequences may be considered inappropriate or ineffective due to complex trauma or
family circumstances. These are all matters that our teachers and principal consider with
each individual student in both the instruction of behaviour and the response to behaviour.

Our teachers are also obliged by law to respect and protect the privacy of individual students,
so while we understand the interest of other students, staff and parents to know what
punishment another student might have received, we will not disclose or discuss this
information with anyone but the student’s family. This applies even if the behavioural
incident, such as bullying, involves your child. You can be assured that school staff take all
matters, such as bullying, very seriously and will address them appropriately. We expect
that parents and students will respect the privacy of other students and families.

If you have concerns about the behaviour of another student at the school, or the way our
staff have responded to their behaviour, please make an appointment with the Principal to
discuss the matter.

Student Wellbeing

Highfields State School offers a range of programs and services to support the wellbeing of
students in our school. We encourage parents and students to speak with their class
teacher or make an appointment to meet with the guidance officer if they would like
individual advice about accessing particular services.

Learning and wellbeing are inextricably linked — students learn best when their wellbeing
is optimised, and they develop a strong sense of wellbeing when they experience success
in learning. The student learning and wellbeing framework supports state schools with
creating positive school cultures and embedding student weilbeing in all aspects of school
life through connecting the learning environment, curriculum and pedagogy, policies,
procedures and partnerships for learning and life.

Curriculum and pedagogy

Schools build the foundations for wellbeing and lifelong learning through curriculum

embedding personal and social capabilities (self-awareness, self-management, social
6
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awareness and social management) in the implementation of the P-12 curriculum,
assessment and reporting framework. Schools acknowledge the positive impact that a
meaningful relationship between teacher and students can have on students' academic and
social outcomes.

Policy and expectations
Within a school community there are specific health and wellbeing issues that will need to
be addressed for the whole school, specific students, or in certain circumstances.

Specialised health needs

Highfields State School works closely with parents to ensure students with specialised
health needs, including those requiring specialised health procedures, have access to a
reasonable standard of support for their health needs whilst attending school or school-
based activities.

This means that appropriate health plans are developed and followed for students with
specialised health needs, that staff are aware of the student's medical condition and that an
appropriate number of staff have been trained to support the student's health condition.

Medications

Highfields State School requires parent consent and medical authorisation to administer
any medication (including over-the-counter medications) to students. For students requiring
medication to be administered during school hours, the school can provide further
information and relevant forms.

For students with a long-term health condition requiring medication, parents need to provide
the school with a Request to administer medication at school form signed by the prescribing
health practitioner.

Highfields State School maintains a minimum of one adrenaline auto-injector and asthma
reliever/puffer, stored in the school's/campus first aid kit to provide emergency first aid
medication if required.

Mental health

Highfields State School implements early intervention measures and treatments for
students where there is reasonable belief that a student has a mental health difficulty. This
includes facilitating the development, implementation and periodic review of a Student Plan.

Suicide prevention

Highfields State School school staff who notice suicide warning signs in a student should
seek help immediately from the school guidance officer, senior guidance officer or other
appropriate staff.

When dealing with a mental health crisis, schools call 000 when there is an imminent threat
to the safety of student in the first instance, and where necessary provide first aid. In all
other situations, Highfields State School staff follow suicide intervention and prevention
advice by ensuring:

the student is not left alone

their safety and the safety of other students and staff is maintained

students receive appropriate support inmediately

parents are advised

all actions are documented and reported.

+
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Student Support Network

Highfields State School is proud to have a comprehensive Student Support Network in place
to help the social, emotional and physical wellbeing of every student. In addition to the
assistance provided by class teachers, we have a team of professionals whose dedicated
roles are to help ensure our school is an inclusive, nurturing environment.

Students can approach any trusted school staff member at Highfields State School to seek
assistance or advice. If they are unable to assist they will provide guidance and help ensure
the student is connected to the appropriate representative of the Student Support Network.

It is also important for students and parents to understand there are regional and statewide
support services also available to supplement the school network. These include Principal
Advisor Student Protection, Mental Health Coach, Autism Coach, Inclusion Coach, Success
Coach, Advisory Visiting Teachers and Senior Guidance Officers.

Whole School Approach to Discipline

At Highfields State School, we understand that all behavioral incidents are teaching and
learning opportunities. All conversations build, rather than destroy relationships. Positive
Behaviour for Learning school is a whole-school framework
(www.behaviour.education.qgld.gov.au) that promotes positive behaviour across a school and
helps schools develop safe and supportive learning environments.

At Highfields we have created a PBL evidence based framework to:

analyse and improve student behaviour and learning outcomes

ensure that only evidence-based practices are used correctly by teachers to support students
continually support staff members to maintain consistent school and classroom improvement
practices.

Students are explicitly taught the expected behaviours and establish clear and consistent
boundaries. Staff take a proactive, preventative approach to ensure all students receive the
appropriate level of support to help them to be successful at school. Student outcomes are
monitored so identified students can receive additional support when needed, and a minority
of students can access intensive support to enable them to engage successfully at school.

At Highfields State School, we believe discipline is about more than punishment. It is a word
that reflects our belief that student behaviour is a part of the overall teaching and learning
approach in our school. Our staff take responsibility for making their expectations clear, for
providing supportive instruction about how to meet these expectations and strive to use
behavioural incidents as opportunities to re-teach.

The development of the Highfields State School Student Code of Conduct is an opportunity
to explain the PBL framework with parents and students, and gain their support to implement
a consistent approach to teaching behaviour. The language and expectations of PBL can be
used in any environment, including the home setting for students. Doing everything we can
do to set students up for success is a shared goal of every parent and school staff member.

Any students or parents who have questions or would like to discuss the Student Code of
Conduct or PBL, are encouraged to speak with the class teacher or make an appointment to
meet with the Principal.
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Differentiated and Explicit Teaching

Highfields State School is a disciplined school environment that provides differentiated
teaching to respond to the learning needs of all students. This involves teaching expected
behaviours and providing opportunities for students to practise these behaviours. Teachers
reinforce expected behaviours, provide feedback and correction, and opportunities for
practise.

Teachers at Highfields State School vary what students are taught, how they are taught and
how students can demonstrate what they know as part of this differentiated approach to
behaviour. These decisions about differentiation are made in response to data and day-to-
day monitoring that indicates the behavioural learning needs of students. This enables our
teachers to purposefully plan a variety of ways to engage students; assist them to achieve
the expected learning; and to demonstrate their learning.

There are three main layers to differentiation, as illustrated in the diagram below. This model
is the same used for academic and pedagogical differentiation

Differentiation occurs at each layer and becomes increasingly personalised {

Differentated snd axglick teaching: for s students

Focused teaching: for identified students
intensive teaching: for a small number of students

These three layers map directly to the tiered approach discussed earlier in the Learning and
Behaviour section. For example, in the PBL framework, Tier 1 is differentiated and explicit
teaching for all students, Tier 2 is focussed teaching for identified students and Tier 3 is
intensive teaching for a small number of students. Each layer provides progressively more
personalised supports for students,

Every classroom in our school uses the PBL Expectations Matrix, as a basis for developing
their behaviour standards. Using this matrix, the class teacher works with all students to
explain exactly what each of the expectations look, sound and feel like in their classroom.
The completed matrix is on display in every classroom, used as the basis of teaching
expectations throughout the year and revisited regularly to address any new or emerging
issues.

Focused Teaching

At Highfields State School, students may require additional support to meet behaviour
expectations, even after being provided with differentiated and explicit teaching. These
students may have difficulty meeting behavioural expectations in a particular period of the
day or as part of a learning area/subject, and focused teaching is provided to help them
achieve success.

Focused teaching involves revisiting key behavioural concepts and/or skills and using
explicit and structured teaching strategies in particular aspects of a behaviour skill. Focused
teaching provides students with more opportunities to practise skills and multiple
opportunities to achieve the intended learning and expected behaviour.

Support staff, including teachers with specialist expertise in learning, language or
development, work collaboratively with class teachers at Highfields State School to provide
focused teaching. Focused teaching is aligned to the PBL Expectations Matrix, and student
progress is monitored by the classroom teacher/s to identify those who:

¢ no longer require the additional support

¢ require ongoing focussed teaching
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¢ require intensive teaching.

Highfields State School has a range of Student Support Network staff in place to help
arrange and deliver focused teaching to students who need more support to meet
expectations. In addition, the school invests in the following evidence-informed programs
to address specific skill development for some students.

Intensive Teaching

Research evidence shows that even in an effective, well-functioning school there will always
be approximately 5% of the student population who require intensive teaching to achieve
behavioural expectations. Intensive teaching involves frequent and explicit instruction, with
individuals or in small groups, to develop mastery of basic behavioural concepts, skills and
knowledge.

Some students may require intensive teaching for a short period, for particular behaviour
skills. Other students may require intensive teaching for a more prolonged period. Decisions
about the approach will be made based on data collected from their teacher or teachers,
and following consultation with the student’s family.

For a small number of students who continue to display behaviours that are deemed
complex and challenging, then individualised, function-based behaviour assessment and
support plans and multi-agency collaboration may be provided to support the student. This
approach will seek to address the acute impact of barriers to learning and participation faced
by students who are negotiating a number of complex personal issues.

Students who require intensive teaching will be assigned an individual mentor at the school
that will oversee the coordination of their program, communicate with stakeholders and
directly consult with the student.

Legislative Delegations

Legislation

Anti-Discrimination Act 1991 (Qld)
Child Protection Act 1999 (Qld)

Commision for Children and Young People and Child Guardian Act 2000
Commonwealth Disability Discrimination Act 1992

Commonwealth Disability Standards for Education 2005
Criminal Code Act 1899 (Qld)

Education (General Provisions) Act 2006
Education (General Provisions) Regulation 2017
Human Rights Act 2019 (Qld)

Information Privacy Act 2009 (Qld)

Judicial Review Act 1991 (Qld)

Right to Information Act 2009 (Qld)

Police Powers and Responsibilities Act 2000 (Qld)

Working with Children (Risk Management and Screening) Act 2000
Workplace Health and Safety Act 2011 (Qld)

Workplace Health and Safety Regulation 2011 (Cwth)
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Delegations

Under the Education (General Provisions) Act 2006, state school principals are responsible
for “controlling and regulating student discipline in the school”.

Principals are afforded a number of non-delegable powers to assist them to meet this
obligation, including the authority to suspend, exclude or cancel the enrolment of a student
at the school. These decision-making responsibilities cannot be delegated to other staff in
the school, such as deputy principals.

The details of these responsibilities are outlined in the legislative instruments of delegation
and instruments of authorisation provided below:

® Education (General Provisions) Act 2006 Director-General’s delegations

Education (General Provisions) Act 2006 Minister's delegations

Education (General Provisions) Act 2006 Director-General’s authorisations
Education (General Provisions) Requlation 2006 Minister’s delegations

Education (General Provisions) Regulation 2017 Director-General’s delegations

Disciplinary Consequences

The disciplinary consequences model used at Highfields State School follows the Positive
Behaiour for Learning structure.

The majority of students will be confident and capable of meeting established expectations
that are clear, explicitly taught and practised. In-class corrective feedback, sanctions and
rule reminders may be used by teachers to respond to low-level or minor problem
behaviours.

Some students will need additional support, time and opportunities to practise expected
behaviours. Approximately 15% of the student population may experience difficulty with
meeting the stated expectations, and even with focussed teaching, in-class corrective
feedback, sanctions and rule reminders continue to display low-level problem behaviour. A
continued pattern of low-level behaviour can interfere with teaching and learning for the
whole class, and a decision may be needed by the class teacher to refer the student to the
school administration team immediately for determination of a disciplinary consequence.

For a small number of students, approximately 2-5%, a high level of differentiated support
or intensive teaching is required to enable them to meet the behavioural expectations. This
may be needed throughout the school year on a continuous basis. The determination of
the need will be made by the principal in consultation with staff and other relevant
stakeholders. On occasion the behaviour of a student may be so serious, such as causing
harm to other students or to staff, that the principal may determine that an out of school
suspension or exclusion is necessary as a consequence for the student’s behaviour.
Usually this course of action is only taken when the behaviour is either so serious as to
warrant immediate removal of the student for the safety of others, and no other alternative
discipline strategy is considered sufficient to deal with the problem behaviour.

The differentiated responses to problem behaviour can be organised into three tiers, with
increasing intensity of support and consequences to address behaviour that endangers
others or causes major, ongoing interference with class or school operations.
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Differentiated

Class teacher provides in-class or in-school disciplinary responses to low-level or minor
problem behaviour. This may include, but is not limited to:
e Pre-correction (e.g. “Remember, walk quietly to your seat”)
Non-verbal and visual cues (e.g. posters, hand gestures)
Whole class practising of routines
Ratio of 5 positive to 1 negative commentary or feedback to class
Corrective feedback (e.g. “Hand up when you want to ask a question”)
Rule reminders (e.g. “When the bell goes, stay seated until | dismiss you”)
Explicit behavioural instructions (e.g. “Pick up your pencil”)
Proximity control
Tactical ignoring of inappropriate behaviour (not student)
Revised seating plan and relocation of student/s
Individual positive reinforcement for appropriate behaviour
Classwide incentives
Reminders of incentives or class goals
Redirection
Low voice and tone for individual instructions
Give 30 second ‘take-up’ time for student/s to process instruction/s
Reduce verbal language
Break down tasks into smaller chunks
Provide positive choice of task order (e.g. “Which one do you want to start with?”)
Prompt student to take a break or time away in class
Model appropriate language, problem solving and verbalise thinking process (e.g.
“I'm not sure what is the next step, who can help me?”)
Provide demonstration of expected behaviour
Peer consequence (e.g. corrective feedback to influential peer demonstrating same
problem behaviour)
Private discussion with student about expected behaviour
Reprimand for inappropriate behaviour
Warning of more serious consequences (e.g. removal from classroom)
Detention

Focussed

Class teacher is supported by other school-based staff to address in-class problem
behaviour. This may include, but is not limited to:
e Functional Behaviour Assessment
Individual student behaviour support strategies (e.g. Student behaviour plan)
Targeted skills teaching in small group
Token economy
Detention
Behavioural contract
Counselling and guidance support
Self-monitoring plan
Check in Check Out strategy
Teacher coaching and debriefing
Referral to Student Support Network for team based problem solving
Stakeholder meeting with parents and external agencies

Intensive

School leadership team work in consultation with Student Support Network to address
persistent or ongoing serious problem behaviour. This may include, but is not limited to:
e Functional Behaviour Assessment based individual support plan
12
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Complex case management and review

Stakeholder meeting with parents and external agencies including regional

specialists

Temporary removal of student property (e.g. mobile phone)

Short term suspension (up to 10 school days)

Long term suspension (up to 20 school days)

Charge related suspension (student has been charged with a serious criminal

offence is suspended from school until the charge has been dealt with by the

relevant justice authorities)

» Suspension pending exclusion (student is suspended from school pending a
decision by the Director-General or delegate (principal) about their exclusion from
school)

o Exclusion (student is excluded from a particular state school site, a group of state
schools or all state schools in Queensland for a defined period of time or
permanently)

e Cancellation of enrolment for students older than compulsory school age who refuse

to participate in the educational program provided at the school.

School Disciplinary Absences

A School Disciplinary Absence (SDA) is an enforced period of absence from attending a
Queensland state school, applied by the Principal as a consequence to address poor
student behaviour. There are four types of SDA:

e Short suspension (1 to 10 school days)

e Long suspension (11 to 20 school days)

e Charge-related suspension

o Exclusion (period of not more than one year or permanently).

At Highfields State School, the use of any SDA is considered a very serious decision. It is
typically only used by the Principal when other options have been exhausted or the student’s
behaviour is so dangerous that continued attendance at the school is considered a risk to
the safety or wellbeing of the school community.

Parents and students may appeal a long suspension, charge-related suspension or
exclusion decision. A review will be conducted by the Director-General or their delegate,
and a decision made within 40 schools days to confirm, amend/vary or set aside the original
SDA decision by the Principal.

The appeal process is a thorough review of all documentation associated with the SDA
decision and provides an opportunity for both the school and the family to present their case
in the matter. Time is afforded for collection, dissemination and response to the materials
by both the school and the family. It is important that the purpose of the appeal is
understood so that expectations are clear, and appropriate supports are in place to ensure
students can continue to access their education while completing their SDA.

Re-entry following suspension

Students who are suspended from Highfields State School may be invited to attend a re-
entry meeting on the day of their scheduled return to school. The main purpose of this
meeting is to welcome the student, with their parent/s, back to the school. It is not a time
to review the student’s behaviour or the decision to suspend, the student has already
received a punishment through their disciplinary absence from school. The aim of the re-
entry meeting is for school staff to set the student up for future success and strengthen
home-school communication.

It is not mandatory for the student or their parents to attend a re-entry meeting. It may be
offered as a support for the student to assist in their successful re-engagement in school
following suspension.

13
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Arrangements

The invitation to attend the re-entry meeting will be communicated via telephone and in
writing, usually via email. Re-entry meetings are short, taking less than 10 minutes, and
kept small with only the Principal or their delegate attending with the student and their
parent/s.

A record of the meeting is saved in OneSchool, under the Contact tab, including any notes
or discussions occurring during the meeting.

Structure

The structure of the re-meeting should follow a set agenda, shared in advance with the
student and their family. If additional items are raised for discussion, a separate
arrangement should be made to meet with the parent/s at a later date and time. This
meeting should be narrowly focussed on making the student and their family feel welcome
back into the school community.

Possible agenda:
s Welcome back to school
Check in on student wellbeing
Discuss any recent changes to school routine or staffing
Offer information about supports available (e.g. guidance officer)
Set a date for follow-up
Thank student and parent/s for attending
Walk with student to classroom

Reasonable adjustments

In planning the re-entry meeting, school staff will consider reasonable adjustments needed
to support the attendance and engagement of the student. This includes selecting an
appropriate and accessible meeting space, organising translation or interpretation services
or supports (e.g. AUSLAN), provision of written and/or pictorial information and other
relevant accommodations. The inclusion of support staff, such as guidance officers or
Community Education Counsellors, may also offer important advice to ensure a successful
outcome to the re-entry meeting.

School Policies

Temporary removal of student property

The removal of any property in a student’s possession may be necessary to promote the
caring, safe and supportive learning environment of the school, to maintain and foster
mutual respect between all state school staff, students and visitors. Ensure this section
of the Student Code of Conduct clearly details information about the Temporary
removal of student property by school staff procedure, including:
o a clear explanation of the items considered inappropriate to bring to school
o that state school staff may in certain circumstances remove student property without
the consent of parents or students
o the limits on state school staff searching bags and accessing information from
temporarily removed student property, such as mobile phones
o examples of property that may be temporarily removed, such as bags, mobile
phones, jewellery or prohibited items such as knives
o examples of the amount of time certain property may be temporarily removed (e.g.
end of day or school week)
o that student property may be seized by the police.

14
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Use of mobile phones and other devices by students

The use of mobile phones, tablets, laptop computers, wearable technology or sensing
devices in class is disruptive to the learning environment of all students and should be
discouraged. Parents wishing for their child to use these devices in special circumstances
should negotiate arrangements with the Principal.

It is acknowledged that in some circumstances, mobile phones, and those with the capacity
to record digital images, can be appropriately incorporated into the learning program.

The policy also applies to students during school excursions, camps and extra-curricular
activities. It is important that students display courtesy, consideration and respect for others
whenever they are using a mobile phone. Mobile phones are to be registered in/out through
the office prior to and after school each day. Mobile phones should not be left in student’s
school bags.

Preventing and responding to bullying
At Highfields State School, we believe that bullying is unacceptable behaviour and not to be
tolerated.

All members of our school community have the right to feel safe and secure both inside and
outside the classroom.

We define bullying as any behaviour, by an individual or group, whose intent is to cause
distress to another through verbal, social, physical or psychological actions. Bullying may
include harassment and may be racist and/or discriminatory in nature.

Bullying can take many forms. At Highfields State School, we have identified these
behaviours as some of the forms of bullying.

VERBAL WRITTEN / SOCIAL PHYSICAL PYSCHOLOGICAL
VISUAL
e Name Calling | e Notes e Social e Pushing e Exclusion from
s Jeering e Email isolation e Kicking groups
o Teasing e Group e Punching e Social isolation
e Put downs exclusion e Tripping e Threat,
o Threats ¢ Peer group e Spitting retaliation
e Social pressure e Useofweapons | ® Revenge
innuendo ¢ Intimidation
o Retaliation e Throwing
o Abusive objects
language e Inappropriate
Making gestures
suggestive e Stealing hats
comments s Hiding Property
Eye
contact/looks

This is by no means a comprehensive list and other actions not listed may be considered
bullying as well.
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Our proactive approach is based on the delivery of a structured program throughout the
whole school that helps students:

understand their role within the school

understand the rules and school community values

identify bullying behaviours

learn a range of pro social skills aimed at dealing with situations of bullying
help all students to make better choices about their behaviour

Our reactive approach will help students:

to identify their behaviour

reflect upon their choices through timeout

discuss and practise a range of strategies that empowers “victims”

discuss and practise a range of strategies that helps “perpetrators” interact
positively with others

self evaluate their efforts at new behaviour

e interim victim safety program
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Appropriate use of social media

Cyberbullying response flowchart for school staff

How to manage online incidents that impact your school

Student protection

# at any point the principa! forms a
reasonable suspicion that a student
has been harmed or is at risk of harm,
they have a responsibility to respond
in accordance with the & 5

Explicit images
If the investigation nvolves naked or explicit images of children,
staff should not save, copy, forward or otherwise deal with the ‘

cnnlenx as per the® y by st

Referto lhe

lnveslrga ve pro:ess ottlined irs “Ry g to incidents i ing |
naked or exphdumages of children® !rumthe Oullne fackiont

managemenl guidelines.

Does the online behaviour/incident negatively impact the good order and management of the school?

Help

Refer lo the “uis

formore details, or if assistance is

required, contact the Cybersafety and Reputation
Management (CSRM)team on 3034 5035 or

i

—©=0
1. Initiate an incident response

Start an mc«den( management tog (running sheet) which records limes and dates of events, observations, tasks
[ I ., involved and written conversational notes.

3
2, Collect evidence
Gather and preserve any evidente of the ontine content or a potential unfawful onllne behavmur where legally
permissible, Confiscation of digita! devices can only be done under the | o e roperty by
tohiond <007 procedure,

.

inform the student's parenl/s

(and student if appropriate) of their

oplions;

1. Report the incident 1o an extemal
ugency suth as police
the eSafety Cammissi rthe

2. Report ihe online content/behavious
using the online tools provided by the
bsite of app.

3.1s there a potential crime?

Thesiyen ¢ contains several applicable sections for cyberbullying. A list of potential relevant
criminal offences can be viewed alyirpendin s, and include:

untawful statking

computer hacking and misuse

possession, distribution and making child exploitation material

fraud -~ obtaining or dealing with identification information

criminal defamation.

Principals may start contact with a law
enforcement agency (LEA) by :ompletlng
an LEA refemal form, undenhe D

5 procedure. Refer back {a Step
3 to report poteniial crimes that do not
negatively impact the good order of the

schoot.

Principals may slart contact with a law enforcement agency (LEA) by compleiing an. I
can be shared when reasonably satisfled the disclosure is y for the p
prosecution or punishment of a criminal offence or to assist in averting & serious risk ta the life, heailh or safety
of a person or where the disclosure is in the publu: interest. For access to the relevant forms, referto © tiosing,

referral fc r..\.lnformalion

Content may not constitute a criminal
offence requiring police involvement

bul it may negatively impaci the good
order and management of the school.

personal infarmation to law enfc nent * procedure. Principals can take action lor the ontine
Principals may continue to investigate the matter for disciplinary purposes, subject to all laws and d behaviour as outlined betow.
procedures.

4, Take steps to remove the upsetting or inappropriate content

Request poster to remove, use oaline reporting tools or if assi e is required, contact the CSRM team.

v

5. Managing student behaviour

Where the online behavi of studh do negali
Where appropriate:
* take y disciplinary action to add cyberbul

that occurs outside of school hours or school grounds !hat atso negatively affecis
the good order and management of the school (e.g. where the conduct, threats,
intimidation or abuse have created, or would likely create a risk of, substantial apalogy;
disruption within the school environment, o where the conduct, threats,
intimidation or abuse has or might reach school premises);

that is undertaken on or originating from school premi during schoot hours, or
by means of use of schoo! ICT, concerning other studems. staff or members of the

t

y Impact the good order and management of the schoal, the principal must take appropriate follow-up action,

OR * usenon-statutory options 1o deal with the matter, for example:
- discussion with student’s parents;
student mediation;

- ICT / mobile technology ban;
~ guidance referral,

school community;

6 Student welfare
diess of whether or not the cyb

g is a matler that must be dealt with by the s:honl Principal as a disciplinary maller or by atternative means (see 5

above), Principals must consider and suppart lhe wellbeing of any student who is displaying apparent g

effects from cyberbullying, by means of offering the

student guidance officer support,

7. Recording the incident on OneSchool
Hthei ncldem was resolved al schooi-level, record details of the incident, as reported te the school and investigated
h h the incident process, in the student’s QneSchool behaviour record,
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Bullying response flowchart for teachers

Please note these timelines may be adjusted depending on the unique circumstances and
risk associated with each situation. This is at the professional judgment of the staff
involved. Timeframes should be clearly discussed and agreed with student and family.

Key contacts for students and parents to report bullying:
Prep to Year 6 — Class teacher
Highfields State School Deputy Principals

First hour
Listen

Day one
Document

Day two
Collect

Day three
Discuss

Day four
Implement

Day five
Review

Ongoing

Follow up

Provide a safe, quiet space to talk

Reassure the student that you will listen to them

Let them share their experience and feelings without interruption

If you hold immediate concemns for the student's safety, let the student know how you will
address these. Immediate in this circumstance is where the staff member believes the
student is likely to experience harm (from others or self) within the next 24 hours

Ask the student for examples they have of the alleged bullying (e.g. hand written notes or
screenshots)

Write a record of your communication with the student

Check back with the student to ensure you have the facts correct

Enter the record in OneSchool

Notify parent/s that the issue of concern is being investigated

Gather additional information from other students, staff or family
Review any previous reports or records for students involved
Make sure you can answer who, what, where, when and how
Clarify information with student and check on their wellbeing

Evaluate the information to determine if bullying has occurred or if another disciplinary
matter is at issue

Make a time to meet with the student to discuss next steps

Ask the student what they believe will help address the situation

Provide the student and parent with information about student support network

Agree to a plan of action and timeline for the student, parent and yourself

Document the plan of action in OneSchool

Complete all actions agreed with student and parent within agreed timeframes
Monitor the student and check in regularly on their wellbeing

Seek assistance from student support network if needed

Meet with the student to review situation

Discuss what has changed, improved or worsened

Explore other options for strengthening student wellbeing or safety
Report back to parent

Record outcomes in OneSchool

Continue to check in with student on regular basis until concerns have been mitigated
Record notes of follow-up meetings in OneSchool

Refer matter to specialist staff within 48 hours if problems escalate

ook for opportunities to improve school wellbeing for all students
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Restrictive Practices

In some very rare situations, where there is immediate risk of physical harm to the student
or other people, and when all other alternative strategies have failed to reduce the risk, it
may be necessary for staff to use restrictive practices.

The use of restrictive practices will always be as a last resort, when there is no other
available option for reducing immediate risk to the student, staff or other people. Restrictive
practices are not used for punishment or as a disciplinary measure.

The department’'s Restrictive practices procedure is written with consideration for the
protection of everyone’s human rights, health, safety and welfare. There are six
fundamental principles:

Regard to the human rights of those students

Safeguards students, staff and others from harm

Ensures transparency and accountability

Places importance on communication and consultation with parents and carers
Maximises the opportunity for positive outcomes, and

Aims to reduce or eliminate the use of restrictive practices.

SR ON~

Very rarely restrictive practices will be planned and staff will employ, when necessary, pre-
arranged strategies and methods (of physical restraint/ mechanical restraint/ clinical holding)
which are based upon behaviour risk assessment or clinical health need and are recorded
in advance. The use of planned strategies will only be where there is foreseeable immediate
risk consistent with the Restrictive practices procedure.

Seclusion will not be used as a planned response and will only be used in serious
circumstances for managing an unforeseeable situation in an emergency. It will be used for
the shortest time possible and in a safe area that presents no additional foreseeable risk to
the student. In such emergencies, a staff member will observe the student at all times and
seclusion will cease as soon as possible.

Following the use of any restrictive practice, a focused review will help staff to understand
how they responded to the risk in any incident that involved the use of a restrictive practice.
Staff will consider whether there are other options for managing a similar situation in the
future. This strategy works well for reducing the use of restrictive practices.

All incidents of restrictive practices will be recorded and reported in line with departmental
procedures.

Critical Incidents

At Highfields State School, we have a consistent understanding of how to respond to
emergencies that seriously endangered students or others. This consistency ensures that
appropriate actions are taken to ensure that both students and staff are kept safe.

Crisis plan:

1. Verbally support student to move to a safe area away from other students (as per student support
plan/s where applicable).

2. Staff member instructs class to move away from the unsafe student/s or area.
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3. One staff member to remain within safe proximity of the situation or student’s exhibiting the
unsafe behaviour. If possible, remove potentially unsafe objects
4. Staff member to contact the office
5. If needed staff member to contact Team Leader or delegate
a. Specialists/Leade rship Team — Principal
b. Prep/Year 1/Year 2/Year 3 — Lower School Line Manager (Deputy Principal)
c. Year 4/Year 5/Year 6 — Upper School Line Manager (Deputy Principal)
d. Special Education Teachers and Teacher Aides — Head Of Special Education
Services
i. Further directions will then be given.
6. Team Leader or delegate to contact parents / school if deemed necessary.
i. Further directions will be given.

If student/s remove themselves from the school site, or group whilst off-campus, staff will
not chase the student/s, but will endeavour to keep the student/s in sight and attempt to
minimise the risk of further danger or harm to self or others. Parents and the Queensiand
Police Service will be contacted.

Physical Intervention

Staff may make legitimate use of physical intervention if all non-physical interventions have
been exhausted and a student is:

o physically assaulting another student or staff member

* posing an immediate danger to him/herself or to others

o committing property destruction which is severe enough to place the student or others in
danger.

Appropriate physical intervention may be used to ensure that Highfields State School’s duty
of care to protect students and staff from foreseeable risks of injury is met. The use of
physical intervention is only considered appropriate where the immediate safety of others is
threatened and the strategy is used to prevent injury.

Physical intervention can involve coming between students, blocking a student’s path,
leading a student by the hand/arm, shepherding a student by placing a hand in the centre of
the upper back, removing potentially dangerous objects and, in extreme situations, using
more forceful restraint.

It is important that all staff understand:
» physical intervention cannot be used as a form of punishment

» physical intervention must not be used when a less severe response can effectively
resolve the situation

¢ the underlying function of the behaviour.

Physical intervention is not to be used as a response to:

e property destruction (unless severe enough to place students or others in danger)
¢ school disruption

o refusal to comply

¢ verbal threats

¢ leaving a classroom or the school, unless student safety is clearly threatened.

Any physical intervention made must:
e be reasonable in the particular circumstances,

¢ be in proportion to the circumstances of the incident
¢ always be the minimum force needed to achieve the desired result, and
take into account the age, stature, disability, understanding and gender of the student.

Record keeping
» Each instance involving the use of physical intervention must be formally documented
20

Queenslan
Government



